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INTRODUCTION 
English as a Second Language (ESL) courses are designed for students who have not 
acquired proficiency in listening, speaking, reading and writing in English to cope with the 
demands of the regular school program. This would normally include new arrivals to Canada. 
ESL courses are intended to help students: 
• develop and maintain confidence and a sense of self-worth; 
• develop English skills so that proficiency in English will not be a barrier to the 
realization of personal goals, both academic and non-academic; 
• maximize their individual abilities and potential; 
• gain the knowledge and understanding necessary for meaningful participation in 
Canadian Society. 
The following principles of ESL education are fundamental to the development of courses 
and programs for ESL students. 
1. The educational and personal experiences that ESL students bring to · the school 
constitute the foundation for all their future learning; therefore, schools should 
build on the educational and personal experiences of each individual 
2. While English conversational skills may be acquired quite rapidly by ESL 
students, five years or more may be required for ESL students to reach a level of 
academic proficiency in English comparable to that of their native English-
speaking peers (Collier, 1987; Cummins, 1981; Wong-Fillmore, 1983) therefore; 
schools must be prepared to make a long-term commitment to support the 
academic development of ESL students. 
3. Proficiency in English and a sense of belonging develop through use -of the 
language with the general population; therefore, schools have a special role in 
supporting the learning and interactional needs of ESL students. 
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4. The cognitive growth of ESL students and their mastery of academic content must 
continue while English is being learned; therefore, the teaching of EngUsh should 
be integrated with the teaching of academic content that is appropriate to the 
students' cogniti,ve level. 
5. The academic and linguistic growth of ESL students increase significantly when 
parents/guardians see themselves, and are seen by the school staff as co-educators 
of their children; therefore, schools should establish a collaborative relationship 
with parents/guardians that encourages them to participate with the school in 
promoting students' academic progress. 
6. Sharing the social, cultural, and educational experiences of ESL students with 
others in a school can lead to a better understanding and appreciation of the 
various cultures represented in the school and ·community; therefore, teachers 
should ensure that students have opportunines to share their social, cultural, 
and educational experiences with others in the school. 
7. Sense of identity and self-worth are closely linked to a person's first language; 
therefore, connnued use of the first language should be encouraged. 
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S1.ATEMENT OF PURPOSE 
ESL 1205 is a beginning course intended for students with little or no knowledge of 
English. The course has two main areas of focus: orientation to school and society and the 
development of language skills. The course specifically serves: 
1. to assist ESL students in adapting to their new environment. Generally, the students need 
an orientation to the school, to the community and to society at large; 
2. to develop facility in language (listening, speaking, reading and writing) in order to help 
students achieve the competence essential for social interaction, academic success and 
intellectual growth. 
ESL 1205 is a two-credit course involving 110-120 hours of instruction. 
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COURSE OBJECTIVES 
Orientation 
On completion of ESL 1205, students should be able to: 
1. function within the daily life of the school and understand necessary aspects of school 
routine and activities (eg., find their way around, learn the names of their teachers, 
participate in field trips, etc.); 
2. understand school policies and the requirements for promotion; 
3. function in everyday situations in the community (shopping, banking, transportation, 
medical assistance, libraries, etc.); 
4. demonstrate an awareness of Canadian culture (eg., the diversity of cultures, knowledge 
of climate, seasons and holidays, etc.). 
Language Development 
The objectives for language development are separated here by language skill for ease of 
presentation. However, in the instructional processes of the course, they should be integrated, 
as in natural use. 
Listening 
On completion of ESL 1205, students should be able to: 
1. understand a variety of registers; 
2. understand conversation on the telephone, television and radio, and in interviews, group 
3. 
4. 
5. 
6. 
7. 
8. 
discussions and seminars; 
understand common oral expressions; 
listen for specific information; 
listen for the general meaning; 
make inferences from oral communication; 
make predictions from oral communication; 
1 
understand a speaker's intent; 
9. take notes; 
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10. interpret meaning from tone of voice, pauses, repetition, stress and intonation. 
Speaking 
On completion of ESL 1205, students should be able to: 
1. respond to specific questions in class; 
2. respond in everyday situations, in person and on the telephone; 
3. express ideas, feelings and opinions; 
4. use language for narration; 
5. use language for reporting; 
6. use language to function in everyday life. 
Reading 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
On completion of ESL 1205, students should be able to: 
read for a variety of purposes (enjoyment, information, study, social activities); 
read to get the general idea (skimming); 
read for specific information (scanning); 
refer to the text to check details; 
make predictions based on what they read; 
make inferences beyond the text; 
inf er the meaning of unfamiliar vocabulary from context; 
have confidence in their ability to read. 
Writing 
On completion of ESL 1205, students should be able to: 
1. use a variety of pre-writing techniques (brainstorming, observing, role playing, developing 
idea webs, compiling lists, etc.); 
2. write in a variety of formats (notes, lists, advertisements, letters, telegrams, reports, 
articles, etc.); 
3. write for a variety of different purposes (express ideas and feelings, record, explain, 
describe, create, etc.) 
4. write for varied audiences (teacher, friend, peers, older person, community, etc.); 
5. write to get ideas down on paper; 
5 . 
6. revise their written work~ 
7. edit their written work. 
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COURSE CONTENT 
To achieve the objectives of ESL 1205, it is recommended that teachers use a thematic 
approach where reading, writing, speaking and listening are integrated. Course content must be 
selected and adjusted according to the particular backgrounds, interests and needs of students. 
Eight themes have been identified. At least four themes should be chosen for in-depth study. 
It should be noted that Canada is recommende.d for extensive study. 
Themes 
Me 
Home 
Family 
Occupations 
The City 
Canada 
Animals 
Weather 
The following table provides an outline of the topics and skills related to each theme from 
the authorized learning resources. 
Theme 
Me 
Topics/Skills 
Topics 
- names (family names, 
middle names, nicknames) 
- initials 
- personal information 
Skills 
- getting and giving personal 
information 
- introducing yourself 
- reading for general ideas 
- reading for details 
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Vocab Focus 
Countries 
Resources 
Canadian 
Concepts 2 
(Unit 1) 
·Longman Photo 
Dictionary 
(p.31) 
Theme Topics/Skills Vocab Focus Resources 
Home Topics household Canadian 
- finding a place to live Concepts 2 
- things around the house rooms in a home (Units 3 and 4) 
- neat/messy 
- abbreviations Longman Photo 
Dictionary 
• Skills (p.26, 39-47' 49-
- exchanging inf onnation 51) 
- describing things and giving 
their location 
- listening for the general 
• meaning 
- listening for specific 
information 
- reading for general ideas 
- reading for specific 
inf onnation .. 
- writing sentences about 
location of objects • 
- writing a description 
- telling a story from pictures 
Family Topics people in a family Canadian 
- the family unit (mother, grandfather, Concepts 2 
- the family tree cousin, etc.) (Unit 5) 
Skills Longman Photo 
- extracting information from Dictionary 
a chart (p.31) 
- recording inf onnation in a 
chart 
- exchanging personal 
information 
- exchanging information 
about other people 
- reading for general ideas 
- reading for specific 
information ~ 
- writing sentences describing 
relationships 
' 
- writing sentences about 
one's family 
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Theme Topics/Skills Vocab Focus Resources 
Occupations Topics names of jobs Canadian 
- kinds of occupations Concepts 2 
- cliff erent jobs in Canada things people do (Unit 6) 
• 
- describing what people do (related to jobs) 
Longman Photo 
Skills Dictionary 
- listening for specific (p.21-22, 29-30, 
information 53) 
- expressing likes/dislikes 
- exchanging information 
about other people 
- categorizing information 
- reading for specific details 
- checking for details in the 
text 
- recording inf onnation in a 
chart 
- writing sentences about 
-
people's jobs 
- writing descriptions of 
specific jobs 
- writing to express feelings 
The City Topics buildings Canadian 
- characteristics of a city Concepts 
- things people do in a city kinds of stores (Units 7 and 9) 
- forms of transportation in 
the city things in a store Longman Photo 
Dictionary 
Skills forms of (p.11-12, 39) 
- extracting information from transportation 
• a picture 
- exchanging information 
- sharing inf onnation 
- listening for the general 
• meaning 
- listening for the main idea 
.. 
- listening for specific details 
- following verbal directions 
- seeking inf onnation 
~ 
- giving directions 
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Theme 
Canada 
Topics/Skills 
- reading a map 
- reading for the general 
idea 
- reading for specific 
inf onnation 
- checking for details in 
the text 
- getting the meaning of 
words from context 
• 
- sequencing 
- recording inf onnation in 
list form 
- recording inf onnation in a 
chart 
- categorizing information 
- completing a questionnaire 
- predicting what a story will 
be about 
- explaining how to do some-
thing in writing 
Topics 
- map of Canada 
- the provinces and territories 
- mail delivery in Canada 
- Canadian food 
- meals in Canada 
- kinds of restaurants in 
Canada 
Skills 
- listening for the main idea 
- listening for specific 
information 
- expressing likes and dislikes 
- stating preference 
- answering specific questions 
- seeking inf onnation 
- sharing inf onnation 
- giving directions 
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Vocab Focus 
names of provinces 
and territories 
fruits and vegetables 
actions (related to 
preparing food) 
Resources 
CaMdian 
Concepts 2 
(Units 8, 10 and 
15) 
Longman Photo 
Dictionary 
(p.4, 10, 13-18, 
39, 54 and 63-
68) 
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Theme 
• 
Weather 
-
Topics/Skills 
- reading for the general idea 
- reading for specific inf or-
• matt on 
- addressing an envelope 
- writing abbreviations 
- recording inf onnation in a 
chart 
- completing information 
tables 
Topics 
- weather in Canada 
- dressing for the weather 
Skills 
Vocab Focus 
weather conditions 
descriptive words 
(related to weather) 
- describing weather clothing 
conditions 
- analyzing information from 
charts 
- identifying the meaning of 
familiar expressions 
- listening for specific details 
- carrying on a conversation 
about the weather 
- sharing information 
- giving reasons for making 
certain choices 
- answering specific questions 
on a text 
- recording inf onnation in a 
chart 
- reading for the general idea 
- reading for specific inf or-
mation 
- determining the meaning of 
words from context 
- recording inf onnation in 
list form 
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Resources 
Canadian 
Concepts 
(Units 12 and 
13) 
Longman Photo 
Dictionary 
(p.4, 64) 
Theme 
Animals 
Topics/Skills 
Topics 
- kinds of animals 
- characteristics of animals 
- where animals live 
Skills 
- categorizing information 
- discussing information about 
animals 
- expressing likes and dislikes 
- expressing inf onnation about 
climatic conditions 
- reading for fluency 
- reading to determine the 
correct answer 
- reading for specific 
inf onnation 
- referring to the text for 
specific details 
• • • 
- givmg compansons 
- describing action 
Vocab Focus 
names of animals 
descriptive words 
(colour, size) 
Resources 
Canadian 
Concepts 2 
(Unit 14) 
Longman Photo 
Dictionary 
(pp.71-76) 
In high school, students are able to benefit from a working knowledge of grammar. Basic 
English Grammar includes activities for introducing and reinforcing high frequency structures 
and vocabulary of English. As this course emphasizes using language for real communicative 
purposes, it is recommended that teachers select exercises from Basic English Grammar only 
as students encounter difficulties in communication. Exercises for developing and reinforcing 
vocabulary should be selected when they tie into the themes/topics being explored in class. 
Literature 
Literary selections such as poetry, drama and folktales can serve to enhance development 
of all four language skills and expand student knowledge and appreciation of different cultures. 
Where possible, teachers should choose appropriate literary selections from the resources 
available in the school library or resource center to support the themes of the course. 
12 
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AUTHORIZED LEARNING RESOURCES 
Student Texts: 
Teacher Resources: 
Canadian Concepts 2 (Prentice-Hall Canada Inc.) 
Basic English Grammar (Prentice-Hall Regents) 
Longman Photo Dictionary (class set) 
Canadian Concepts 2 - Teacher's Manual and Cassette Tapes 
(Prentice-Hall Canada Inc.) 
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PHILOSOPHY OF INSTRUCTION 
A whole language approach should be taken to develop the skills of listening, speaking, 
reading and writing. Language should be learned holistically in a setting where students have 
experience using it The whole language approach recognizes that students need a linguistically 
rich environment where language is used in "real" situations. Whole language takes a 
developmental view of language learning focusing on students' strengths, not on their 
weaknesses. 
When planning instruction for ESL students, teachers should be guided by the following 
principles of language learning. 
• Students learn langua.ge by using language. 
Students need many opportunities for interaction with peers and adults, both in and out 
of the classroom, in order to develop the English proficiency necessary for success in 
school and the community. 
• The focus in language learning is on meaning and purpose rather than on form. 
Students use listening, speaking, reading, and writing to construct meaning for authentic 
social purposes (eg., for meeting people, expressing ideas, finding out information, etc.). 
Students should use language for its own real purpose, to fulfil personal communicative 
needs. Mechanical drills and exercises should be avoided. Instead, teachers should aim 
to replicate as far as possible the process of comm.unication. 
Grammatical rules are learned as a part of learning to communicate effectively. 
Grammatical fonns should be dealt with when the need arises and always in meaningful 
contexts. 
• Listening, speaking, reading and writing should be developed through activities which 
integrate these skills. 
A whole language approach recognizes that students learn to use language ~hrough 
listening, speaking, reading and writing. Care should be taken to ensure that these skills 
are integrated within the language program. 
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• Language develops best when used in different contexts. 
Teachers should ensure that students know the purpose of activities and understand they 
are learning something useful. Students need to use a variety of materials appropriate to 
their interests and age level. This helps them .become actively involved. Authentic 
materials such as newspapers, comic books, brochures, recipes, advertisements, 
newsletters, etc., are recommended for this purpose. Field trips are excellent for ESL 
students as well because the community outside offers rich learning experiences. 
• Language learning should be free from anxiety which hinders learning. 
• 
Students must feel comfortable enough to experiment with the new language. 
Communication should be encouraged from the very beginning. "Mistakes" should be 
corrected when the focus of an activity is accuracy or when "mistakes" hinder 
communication. Few learners ever reach a stage of total fluency or accuracy in every 
situation. Constant correction destroys a learner's confidence in his/her ability and may 
lead to avoidance of using the language . 
Learning situations should be learner-centered with the teacher acting as facilita.tor . 
Students bring a great deal to the learning situation. Lessons should be planned which 
focus on what students already know and thus enhance their strengths and interests. 
Lessons can be made meaningful and functional for students by involving them actively 
in learning and ensuring that the content is of interest to them. 
• Students should have a choice both in terms of what they say and how they say it. 
• 
In real communication participants have a choice as to what ideas they want to express 
at a particular time and what linguistic forms are appropriate to express the ideas. 
Exercises where both the speaker and listener are controlled by the teacher fail to practise 
real communication. Teachers should ensure that students have ample opportunity to 
express their ideas and feelings in their own way . 
A spiral approach to instruction should be used . 
A spiral approach to instruction is recommended. In this approach, language functions 
are presented throughout the course in many different ways and at varying levels of 
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difficulty. 
• Teaching techniques should vary. 
Student learning strategies vary. Therefore, teachers should use a variety of instructional 
strategies and techniques in order to accommodate individual learner needs. 
• Pair/ group work facilitates language development. 
Students learn language by using language. Pair/group work gives students the 
opportunity to interact with each other and use the language for real communicative 
purposes. 
Listening and Speaking 
Proficiency in listening and speaking is best acquired in natural settings where students 
have many opportunities to talk, listen, and interact with others. Since fluency and appropriate 
language is the primary goal, particularly in the early stages, teachers need to place emphasis on 
communication and meaning rather than on correctness. Students need to know their 
participation is valued. An accepting and supportive classroom environment is important to the 
development of oral communication skills. 
A variety of teaching strategies and resources are recommended for the development of 
listening and speaking. Teachers should incorporate those outlined below into their instructional 
approach. 
Strategies 
story telling 
chanting 
• • 
singing 
choral reading 
language games 
drama 
role play 
field trips 
interviews 
pair work 
group work 
Resources 
pictures, catalogues 
personal collections 
artifacts 
brochures 
photographs 
taped stories 
telephone 
. 
music 
guest speakers 
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Reading and Writing 
A process approach to reading and writing emphasizes the stages students go through 
when learning to read and write, rather than simply being concerned with the product. 
Reading 
The reading process can be broken into the following stages: 
1. Pre-reading 
2 • 
Pre-reading expectations or predictions guide student reading. Students are better 
able to make sense of a text if they have background knowledge about what they 
are reading. At this stage teachers should motivate students to read, generate 
interest in the topic, activate or increase student knowledge about the selection and 
provide some language preparation for the text. The following strategies are 
recommended to prepare students for reading. 
• Previewing the Topic 
Have students: 
describe a time they were involved in something related to the topic; 
make journal entries; 
talk about their feelings on the topic; 
listen to a guest speaker address the topic; 
view a video related to the topic. 
• Previewing Vocabulary 
Have students: 
guess the meaning of selected words from the text; 
brainstorm a list of vocabulary related to the text. 
• Previewing the Text 
Have students: 
read the title and discuss what they think the text will be about; 
preview the key visuals (charts, graphs, illustrations) accompanying the 
text and discuss what they already know about the topic; 
talk about what they would like to find out about the topic. 
While reading 
At this stage, students are expected to read the text and construct meaning from 
what they read. Immediately after a first reading, teachers should ask students a 
couple of questions on the text or have them write about their initial reactions to 
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the text in their notebooks or journals. Then, students should engage in tasks, 
such as the ones listed below, to help to increase their comprehension of the text. 
Have students: 
-
make notes on the selection; 
determine the purpose of the passage; 
chart the sequence of events; 
create an outline or map of the main ideas; 
draw a picture of the key character, setting or object; 
retell the story to a partner; 
predict the ending; 
inf er character traits; 
identify the word clues which led to inferences about the selection; 
scan the text for specific information. 
3. Post-reading 
At this stage, students should be given the opportunity to share their understanding 
of the text. Student work can be extended or enriched by having them participate 
in activities which stimulate their imaginations and strengthen language skills. 
Following are some examples of post-reading activities. 
Have students: 
write a news story or poem on the theme of the reading; 
participate in a panel discussion or debate; 
role play the story with a new ending; 
create a collage or painting; 
invent a word game. 
To extend student reading abilities, a real reading environment must be established. In 
a real reading environment, reading occurs throughout the day as students use a variety of print 
materials (authentic materials, self-created texts, reference books, picture books, games, etc.) for 
a variety of purposes. 
Canadian Concepts 2 includes reading passages related to course themes. Activities are 
included to involve students in the following procedures: 
• pre-reading activities 
• reading for general ideas 
• reading for specific inf onnation/details 
• understanding what is read 
18 
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Writing 
Writing tasks should enable students to write "whole" texts, giving them the opportunity 
to practice various f onns and functions within the framework of real communication. Writing 
skills are best developed through a process approach. The writing process can be broken down 
into the following stages. 
1. Pre-writing 
Pre-writing involves language experiences and activities intended to: 
• motivate students to write; 
• help students establish an audience and purpose for their writing; 
• help the writer to generate ideas and details that might be included in the first 
draft; 
• assist the writer in making choices about what should be included in the first 
draft; 
• help students develop the vocabulary and grammatical structures necessary for 
writing . 
Ample opportunity should be provided for students to participate in discussions relating 
to their topics. Activities which help students get ready to write include field trips, interviews, 
hands-on activities (such as cooking or making things), reading literature, role playing and 
brainstorming. · 
2. Drafting 
Once students have completed pre-writing work they are ready to begin their first draft. 
At this point, it is important that students get their ideas on paper rather than attend to 
spelling, punctuation and grammar. 
3. Revising 
Students revise their writing for quality of content and clarity of expression. Revising 
includes moving ideas around, adding information, taking out redundant material and 
considering things such as paragraph structure and clarity of expression. Revising can be 
done in several ways. Students can work individually or in small groups or the teacher 
can conduct conferences with a student or group of students. 
4. Editing 
Editing or proofreading is the process of checking a draft to make sure that mechanics 
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of usage and spelling are correct. Standards will vary depending on the age of the student 
and on their stage ~f writing. Teachers can introduce editing gradually, teaching one or 
two skills at a time within the context of students' writing. 
5. Publi~hing 
To motivate students to do their best writing, they should be encouraged to present their 
work to different audiences. Students often take far more care with their work if they are 
writing for an audience other than their teacher. Ways of sharing or publishing student 
writing can include posting papers on the bulletin board, reading stories anq poems to the 
class or in other classes, making anthologies of class writings, mailing letters, making 
tapes of stories and publishing class newspapers and magazines. 
Teachers can help students develop writing skills through the use of controlled, guided 
and free writing tasks. 
Controlled Writing refers to writing done when a great deal of content and/or fonn is supplied. 
Students are given a passage to work with and do not have to be concerned with content, 
organization, sentence formation, or finding ideas. 
In Guided Writing, students are provided with the form of sentences they will use as well as 
some content For example, students may be given a first sentence, a last sentence, an outline, 
and a series of questions to respond to or information to include in their piece of writing. 
In Free Writing students are given the opportunity to generate, organize, and express their own 
ideas in their· own sentences. Good pre-writing activities can insure that free writing tasks are 
possible with students at any level. 
20 
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EVALUATION 
The primary purpose of evaluation is to determine to what extent students have achieved 
the aims and objectives of a course. In ESL 1205, it is recommended that teachers do both 
formative and summative evaluation. Formati.ve evaluation serves to identify a student's 
strengths and weaknesses with respect to specific objectives, to monitor progress through a 
concept or unit of study and to determine the effectiveness of the course content, method, 
sequence and pace. Summati.ve evaluation occurs at the end of a unit of study and is used to 
determine the level of achievement. 
Student competency in language should be assessed by a variety of techniques. Use of 
a range of techniques should give students the opportunity to demonstrate what they know and 
can do. When planning for evaluation, the teacher should consider the appropriateness of a 
procedure for the language skill it is to test. 
The following techniques are recommended to evaluate students in this course: 
• Observation 
Teachers learn a great deal about students by observing them in different situations. 
Observation permits focus on aspects of student behaviour which cannot be easily 
assessed through other means. Through observation, teachers not only become aware of 
"what students can do (product) but "how" they do it (process). 
1. Personal Growth 
Teachers should observe students: 
participating in class; 
working in pairs or small groups; 
relating to other students; 
taking responsibility for their own language learning; 
taking risks with the use of English; 
socializing with other students. 
21 
2. Language Acquisition 
Teachers should observe students' ability to: 
understand basic expressions; 
understand conversation in different situations; 
respond to questions in class; 
express ideas clearly and accurately; 
- read a variety of texts; 
use content, prediction and word inf onnation clues; 
express their ideas and feelings in writing; 
write from dictation and take notes. 
• Cloze Tests 
Use of cloze tests is a very good way of evaluating a student's overall proficiency with 
English. To do well on a cloze test requires competence in most aspects of language 
usage. However, poor performance can result from many possible difficulties thus 
requiring careful teacher-student discussion of the responses. 
• Checklists 
Checklists reflecting the objectives of the course can be prepared by the teacher or 
adapted from commercial sources. Teachers should use checklists frequently because they 
provide immediate information about a performance or product. Checklists can be used 
to evaluate all langauge skill areas (listening, speaking, reading and writing). 
• Rating Scales 
Like checklists, rating scales are used to evaluate the four language skill areas. The items 
on the rating scales should reflect the objectives of the course. Rating scales allow 
teachers and students to see progress in language skills over time. 
• Teacher-Student Conferences 
The teacher-student conference provides an opportunity for the teacher to focus on 
individual students. Conferencing allows the teacher to assess the student's ability to 
communicate effectively in English. Teachers choose topics to discuss with students 
based on the themes explored in class. In this way, teachers can determine how much 
students have learned about various topics, how well they express their ideas in English, 
how they respond to questions, etc. 
22 
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• Retelling 
• 
• 
In this procedure the teacher chooses a passage for a student to read silently and then has 
the student retell the passage in her/his own words. The teacher determines how much 
the student understood by how well the passage is retold. Teachers must ensure that 
students have sufficient background information on the text to aid their understanding of 
it. 
Writing Folders 
Writing f alders containing samples of student writing are a valuable means of identifying 
students' strengths and weaknesses. They allow the student and teacher to discuss 
progress and verify that students write for different purposes and to different audiences. 
It also allows the teacher to check that students are writing in varying modes. 
Conference Writing 
Conference writing is a strategy emphasizing writing as a process rather than as a product. 
In conferencing, students discuss their work with group members and the teacher. Peers 
' 
and the teacher ask questions to clarify ideas, identify areas needing improvement, suggest 
reorganization, and help with editing and proof reading. 
• Teacher-Made Tests 
Teachers should construct tests based on what has been covered in class using a variety 
of different activities and procedures. Teacher-made tests can include listening to a 
recorded passage and answering questions or completing a chart on the passage, having 
students write a paragraph or essay on a given topic or having them read a passage and 
answer questions on it. 
• Self /Peer Evaluation 
Self-evaluation helps students recognize their progress as well as their strengths and 
weaknesses. Self-evaluation also helps students determine what they are learning. Peer 
evaluation provides an opportunity for students to receive feedback from other than the 
teacher. It also requires that students understand the criteria on which their own work is 
evaluated. 
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